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Analysis of Variance Reporting

School Name: Riverdale School - Maths 2022 School Number: 2437 - Target 1

Strategic Aim:
Student Achievement Target 1:

Annual Aim:
Maths: To increase girls’ achievement in Maths from Year 4 - 6 and to maintain the achievement of all learners performing Above
expectation from year end to year end

Target: Maintain the achievement of Year 4 - 6 students who are performing Above expectation in Mathematics, with a special focus on
maintaining the achievement of girls in Years 4 - 6 who are identified as achieving Above expectation in Mathematics

Baseline Data:
2022 Baseline data
Yr 6 14/61 (23%) akonga Above at end of 2021.  (This cohort was 48% Above at end of 2020)
Yr 5 21/62 (34%) akonga Above at end of 2021.  (This cohort was 31% Above at end of 2020)
Yr 4 16/62 (26%) akonga Above at end of 2021.

Girls Baseline Data:
Y6 4/25 (16%) of girls Above at end of 2021.  (This cohort had 28% of girls Above at end of 2020)
Yr 5 7/27 (26%) of girls Above at end of 2021.  (This cohort had 14% of girls Above at end of 2020)
Yr 4 7/32 (22%) of girls Above at end of 2021.
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Identified learners in Year 4 - 6 who were
working Above expectation at end of
2021 and needed to remain Above

Identified Girls in Years 4 - 6 who were
working Above Expectation at end of
2021

Team Leaders given responsibility for
planning and tracking progress of target
groups

PAT data and classroom data was
scrutinised by Maths Lead to find areas
of strength and weakness.  Y4 cohort

Number of learners maintaining Above
Expectation achievement in Maths

Year
level at
2022

2020 2021 2022

Yr 4 N/A 16 24
(39%)

Yr 5 20 22 20
(32%)

Yr 6 29 15 10
(17%)

6 girls in Y4 were Above expectation at
Feb 2022
12 girls in Y4 are now Above expectation
at Dec 2022 (2 students new to
Riverdale)
7 girls in Y5 were Above expectation at
Feb 2022
9 girls in Y5 are now Above expectation
at Dec 2022

4 girls in Y6 were Above expectation at
Feb 2022

Year 6 cohort continued to have a drop
off in learners achieving Above
expectation, despite changes made to
the Senior teaching programme to target
this group of learners.  Year 5 cohort
remained fairly stable with a small
reduction.  However nearly half of those
Y5 learners counted are actually working
Well Above.  Year 4 cohort is notable,
not only because of the increase in
learners achieving Above expectation
but also because 5 of those children are
working Well Above expectation.

All Y4 girls identified as targets
maintained their Above expectation
performance and several girls working At
expectation improved to be Above
expectation at EOY.
All Y5 girls identified as targets
maintained their Above expectation
performance and 2 girls working At
expectation improved to be Above
expectation at EOY.

2 of the Y6 girls identified as targets
maintained their Above expectation
performance. 2 dropped to At

The Y6 Maths data continues its
historical trend of reduced numbers of
learners achieving Above expectation at
EOY.  It can be noted that this particular
cohort has been monitored closely
because of its achievement rates since
Y1.  However, with 2 very strong
Mathematical cohorts coming through
the Senior school in the next 2 years it is
imperative that teachers maintain focus
on the Y6 achievement rates to ensure
each cohort achieves its maximum
potential in Mathematics.

For the first time, we see groups of girls
not only maintaining their achievement
levels but lifting it.  This may be due to
the focus given to girls’ attitudes to
Maths in the past 2 years.  This focus
should be maintained by Senior School
teachers going forwards.

Mathematics Lead to check that the
refreshed NZ Maths Curriculum aligns
with Riverdale HERO goals and
milestones.
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data showed strengths in number and
weakness in strand Maths.  Year 5 and 6
data showed strengths in strategy and
weakness in basic facts and foundational
knowledge.  This information was fed
back to team leaders.

Kerry Bradshaw took the Maths
Explorers extension group in Term 3.

4 girls in Y6 are now Above expectation
at Dec 2022 (One student new to
Riverdale)

Poutama team investigated the use of 
Flipped Learning where the students 
watched a tutorial video and attempted 
an example problem prior to attending 
teaching workshops.

Pounamu Atawhai - All students working 
Above expectation were given 3 extra 
tutorial sessions run by the team leader. 
These sessions focused on developing 
basic facts and foundational knowledge 
as it was noticed as a weakness in the 
target group.

16 students who demonstrate confidence
and interest in Maths and whom

expectation and 1 girl improved from At 
to Above expectation.

The use of Flipped Learning gave 
learners forewarning of skills that were 
going to be taught and a chance to 
practice on their own in a safe, 
pressure-free environment prior to 
working with the group and teacher.  
This may have contributed to increased 
confidence (especially in girls).  
Introduction of a student voice system 
gave teachers immediate information on 
how learners were feeling about current 
Maths topics.

Closer scrutiny of available data by the 
team leader in Pounamu Atawhai led to 
very targeted and explicit teaching to fill 
knowledge gaps for our highest Maths 
achievers.  This allowed learners to work 
on higher level problems with reduced 
cognitive overload.

Identification of students using PAT
results, as well as consideration of Maths
confidence and interest, proved a better
method of selection this year.

Introduce teachers to the refreshed NZ
Curriculum document for Mathematics.
PD on how to use the document for
planning and teaching, alongside our
school SMS and resources.

Continue to promote mixed ability
grouping in Maths where it is
appropriate.

Promote (through PD staff meetings and
teacher inquiries) ways of connecting
Mathematics more explicitly to other
curriculum areas so that students are
exposed to Maths concepts more times
in more varied contexts.
The cohorts who will be Y5 and Y6 in
2023 are very strong in STEM.
Opportunities for these students to
participate in quality STEM activities
should be sought out and provided.
Some PLD around the planning and
teaching of quality STEM would be
beneficial for teachers.
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The group included Year 5 and Y6, both
boys and girls.

The Mathex teams were selected from
these students

achieved a Stanine 7 or higher in PAT 
test (showing a strength in all areas of 
Mathematics).
Nearly a third of selected students were 
girls (5/16).
The programme focused on Rich Maths 
Tasks and Mathematical investigations 
with the aim of developing each learner’s 
resilience, teamwork and ability to draw 
the pertinent Maths information from 
instructions or word problems.
Learners worked on tasks in teams of 4 
(a different team every time to expose 
each to different ways of thinking). 
Homework tasks could be completed in 
teams or individually.
Maths Explorers ran once a week 
concurrently with the Senior School’s 
Maths time so that the selected children 
could be counted as a separate Maths 
group and free up a teacher to work with 
Maths target groups.

The focus on team tasks and
communication skills gave the
programme a more collaborative flavour
and learners expressed excitement and
enthusiasm for the programme.
Learners came to appreciate the
strengths of others for particular tasks
and share tasks more effectively.

Running Maths Explorers during Maths
time meant that the learners were able to
apply skills and knowledge learned in
class to the Rich Tasks.  Maths
Explorers exposed learners to new
contexts where a variety of Maths skills
could be applied and this contributed to
the high engagement of the group as
even those with very high Mathematical
abilities were challenged.

Continue to consider the timing of
Explorers so that it is as beneficial to the
classroom programme as possible.

There is further potential for explicit
connection between Maths Explorers
and the classroom Inquiry.  This could be
used as a time for learners to really
focus in on authentic application of
Maths in real world contexts.  It would
require collaboration between the Maths
Explorer teacher and classroom
teachers.

Planning for next year:
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Senior Management and Mathematics Lead teacher to allocate times for staff meetings where the refreshed NZ Mathematics curriculum will be unpacked.

Identify Maths Explorer teacher for 2023.  Senior school classroom teachers and Maths Explorer teacher to liaise and see if there are ways the Explorers time can be used
to take Inquiry learning further.



School Name: Riverdale School - Reading 2022 School Number: 2437 - Target 2

Strategic Aim: Literacy / Reading

Annual Aim: Learning Goal 1: To maximise individual capability through quality teaching and learning

All students including priority students can access the NZC as evidenced by achievement in relation to recognised benchmarks
through differentiated or personalised learning programmes. Target groups identified and planned for. Learning achievement and
efficacy in Key Competencies.

Target: Reading: All students in Year 2 & 3 who are reading “toward expectation” will be part of a targeted intervention to increase student
achievement outcomes.

Baseline Data: Baseline Data:

Student Achievement Target 2: Akonga identified from data at end of 2021. There is a growing trend of children who need more
support in encoding and decoding. There is a 15% drop in Reading attainment for 2021 in Year 1&2 Cohorts. reference the
Self-review of Reading 2021
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

● Investigate the barriers for these
ākonga

We looked into these students closely

- time at school
- any other significant reason why

they have not moved

Covid and lack of actual time at School
may be part of the issue, starting entry
point is low, language and speech
difficulties

Most students made progress. The one
student that didn’t make progress is
being investigated further as additional
support is needed.
Two students that made progress but are
still working towards expectation will
continue to be monitored (1 is with RTLB
currently)

● Continue to use learning Support
assistants for supplementary
programmes - Lexia, Phonics

Lexia programme implemented for 24
Year 2&3 students who were identified
as below at risk or difficult to progress in
Reading.

Ongoing regular lessons supported by
the teacher aides which included;

- online programme
- the need for instruction by a

teacher or learning assistant
- skill builders
- printable resources

Every student made good steady
progress in the Lexia Programme. All
students gaining move skills and
knowledge in literacy

20 of the 24 students made progress in
Reading

● 10 made 6 months to 1years
progress in Reading 42%

● 7 made 1 years progress in
Reading 29%

● 3 made accelerated progress
(more than 1 years progress) in
Reading 13%

● 4 made limited progress in
Reading 17%

Explicit and personalised learning
happened as skill gaps were able to be
identified quickly using this program
which meant teachers were able to
efficiently and effectively teach the skill
as when needed.

The programme was engaging for the
students as it was game based a lot of
the time and online.

Students confidence increased -
Students seeing their progress
improvement their self efficacy even if
their progress in Reading overall wasn’t
significant.

Our main focus supporting programme
will be the iDeaL Approach (Learning
Matters) - Structured Literacy, This will
mean at-risk students get extra time to
learn and consolidate concepts.

The students that made little progress
will be continued to be monitored.

Consider using Lexia in the future for
students who need additional support.
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- hands-on games

● Use the review and the
recommendations to improve
classroom delivery

Teachers are teaching phonics, using
some structured literacy approaches,
using decodable texts as part of a rich
balanced literacy programme.

The Heggerty Approach was used in the
year 1-3 area of the school.

Professional development has meant
teachers are continuing to improve their
capabilities and transfer this into the
classroom to positively impact student
achievement

In a Heggerty Phonemic Awareness
lesson, students isolate sounds, blend
sounds, segment a word into sounds
and manipulate sounds in words. The
lessons are oral and auditory.

Continue to provided targeted
professional development to continue to
improve teacher capability

The Heggerty Approach is useful in
providing a balanced rich literacy
programme.

Provide the resources and time needed
to effectively implement a rich balanced
and structured literacy programme.
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● Team Leaders are released 3x
week to specifically structure
reading sessions to address
these childrens' needs,
Concepts about print, encoding
and decoding ....8-9 students in
each team

● The above allows a double dip in
reading instruction, specifically
structured lessons and a regular
reading session also

Team leaders started this for a week or two. Covid disrupted this idea and they adapted the plan to best do what they could to
accelerate progress with these students - see below

Christina
Teaching targets

● Targeted intervention with 9
children 4-5 days a week.

● Small groups of 2-3 akonga
● Focus on decoding and

encoding, using decodable text,
and individual strategies.

Beginning data
● 9 were below

By the end of the year
● 1 below
● 2 working towards with support
● 6 were AT

Why did it work?
● Children were targeted in small

groups 2-3 students, teaching
was aimed at specific needs and
gaps

● This programme ran
ALONGSIDE AND AS WELL AS
their regular Reading
programme

● Decodable text were used with
explicit teaching of skills in a
sequenced order

Next Year
● Begin the Structured Literacy

journey across the whole Junior
School

● Replicated a similar type of
programme using the iDeal
Approach
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Sarah

● I was released by my team for
30 minutes a day to run a
decodable programme using the
Little Learners Love Literacy
resources

● I ran this programme with 11
children initially then as these
ākonga did so well I took on
another 9 children and worked
with them too

Initial 11 Students

● 2 were WELL BELOW, 8 were
BELOW, 1 was AT

● By the mid T2 - 5 were BELOW,
6 were AT

● By the end of the year - 10 were
AT, 1 was ABOVE

Next 9 Students

● At mid year, 1 was WELL
BELOW, 3 were BELOW, 5 were
AT (just)

● By the end of the year - 1 was
BELOW, 8 were AT

Why did it work?

● Children were targeted in small
groups, teaching was aimed at
specific needs and gaps

● This programme ran
ALONGSIDE AND AS WELL AS
their regular Reading
programme

● The teaching was consistent and
regular and was transferred
across to their regular Reading
programme

● Teaching was continuously
adjusted and exposed children
to skills many times to get
learning to ‘stick’

Next Year

● Begin the Structured Literacy
journey across the whole Junior
School (Year 1-3)

● Replicated a similar type of
programme using the iDeal
Approach for most children

● Investigate and initiate PLD for
all Year 1-3 teachers initially in
Structured Literacy through
Learning Matters

TOD - Nov 4th = with Learning Matters
“Ideal Approach”. Introduce all staff
including learning support staff to
Structured Literacy and the Science of
Reading

Work with iDeaL in 2023

Planning for next year:

● All year 1-3 teachers will be part of the iDeal Approach to Structured Literacy, including PD and implementation in their classrooms.
● At least 2 learning support staff and both Year 4-6 team leaders will be part of the PD and have access to the programme to support our learners including those

year 4-6 students who need additional support in Literacy.
● The Deputy Principal will over see this professional development and the implementation, and work with the Lead teacher.
● A Lead Teacher will be guiding and leading the staff. Including staff meetings and reporting to the Board of Trustees
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School Name: Riverdale School - Science 2022 School Number: 2437 - Target 3

Strategic Aim: Science

Annual Aim: Learning Goal 1: To maximise individual capability through quality teaching and learning

NZCER Engagement Survey

Target: All students Year 2-6 and in particular the randomly selected students who were surveyed in 2021

Baseline Data: Use the results from NZCER Science engagement Survey and the school wide Science Self Review Analysis completed in 2021
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

1. Ran PD Sessions prior to our
school wide Science Inquiries.
During last term’s PD session, one of
the activities focused on how to
e�ectively use teacher questioning
to support teaching the di�erent
capabilities.

2. Created a new planning doc
format with specific links to the
Nature of Science Learning
Intentions.

3. Continued to trial the House of
Science Kits.

4. Moved away from last year’s  PD
focus on Gathering and Interpreting
Data by having a school wide
capability focus on Engaging With
Science for our 2022 school wide
Science Inquiry.

● 66% of teachers on sta� gave
themselves a 3 out of 4 for how
confident they felt about
incorporating the Nature of
Science into their teaching.

● The 5 NOS qualitative survey
questions (where teachers had
to demonstrate their
understanding of the
capabilities by selecting the
correct one) received an average
of 70% correct answers.

● All team planning overviews had
Learning Outcomes from both
the Nature of Science and
Content Strands.

● Visual links to the di�erent NOS
strands and Science capabilities
were evident in every display
across the school during our
Science Matariki Evening.

● Feedback from the junior school
has been that the House of
Science kits are pitched above
their children’s level.

● Teachers have become more
confident and competent to
incorporate the nature of
science strand into their
science teaching.

● There is a more purposeful
inclusion of the Nature of
Science strand into our
school wide Inquiry planning
where NOS learning
intentions now run alongside
the content strands.

● Most teachers are able to
identify which Science
Capabilities a range of
activities belong to.

Going forward, I have identified a
need to continue developing teacher
capability in the Critiquing Evidence
Capability. It’s important that our
tamariki are able to critically
evaluate the trustworthiness of their
data and with only 59% of Year 4-6
students in our Science Engagement
survey saying that they were
encouraged to do this, it could use
some development. I believe
teachers would also benefit from
continued exemplars of  the other
Science Capabilities in practice to
solidify the PD we’ve had over the
course of this review.
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● In the senior school, they have
found  the House of Science kits
are appropriately pitched level
wise but there are lots of bits
that can be hard to keep track of
and the full year subscription is
tricky as it’s not always easy to
integrate this learning into the
programme.

● After having an inquiry focus on
the Engaging with Science
Capability, 75% of teachers were
able to correctly identify this
strand in the quantitative
question section of the survey.

● On the Science Students
Engagement Survey 59% of
students surveyed in Years 4-6
stated that they were
encouraged to think about how
much they believe their results
(Critiquing Evidence Capability)

● Running PD sessions at the
beginning of our Science
Inquiry topics has provided
teachers with focused areas
for future development.

1. The Big Idea for our Term 2
Science Inquiry was around Ngā
Atua and the di�erent realms they
are kaitiaki over. This context put
the focus on Te Ao Māori first rather
than trying to integrate it as an add
on.

● 58% of teachers on sta� gave
themselves a 3 or 4 out of 4
for confidence to incorporate
Mātauranga Māori into their
science inquiry.

● 42% of teachers gave
themselves a 2 out of 4 for
confidence to incorporate

We currently have a range of sta�
members with strengths in the area
of Te Ao Māori. It’s important that a
focus on Mātauranga is considered
at the beginning of each science
inquiry. What tikanga should be
considered? How can Māori contexts
be included in what we are doing?
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2. During our teacher PD session
prior to this inquiry, teachers
created a shared resource linking
each of the Atua to a range of
possible science learning
experiences.

3. Worked alongside teachers on
sta� who are more confident in Te
Ao Māori to explore ways their
teams could make explicit links to
the science curriculum through a
Māori lens.

4. Meetings with Pa Jack, our school
Amorangi, prior to this inquiry to
localize contexts and develop my
understanding of which realms the
di�erent Atua are kaitiaki over.

5. Ran a whānau Science Matariki
Evening to share all of our ākonga’s
science mahi, plant trees in our new
outdoor learning space and
celebrated Matariki with waiata and
a hāngi.

6.  External providers such as
Horizons have come in to support
learning in this area.

Mātauranga into their
science inquiry.

● Science inquiry planning
overviews showed more
authentic links to
Mātauranga Māori. There
were no longer add ons such
as learning colours in Te Reo.

● Most teams had strong links
to the Atua and the Māori
concept of kaitiakitanga
evident in their science
displays.

● The River Study trip run by
Horizons incorporated
aspects of Mātauranga into
it’s programme.

Going forward, I believe it’s
important to also find ways we can
involve outside providers in our
programme to share their expertise
in this area.

Ministry of Education | Tātaritanga raraunga Page 4



Received the TREEmendous
Education Programme where we got
a visit and teacher PD from Ruud
Kleinpaste and Riley Elliott, 200
plants to build a new outdoor
learning space and $1000 to help
increase biodiversity on our school
grounds.

2. Shifted our science capability
focus to Engaging with Science to
get our tamariki looking at some real
world projects that could be done at
school.

3. The Enviro Explorers group is
starting to look at ways to increase
biodiversity.

4. At the end of 2021 we joined the
Enviroschools programme.
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INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF RIVERDALE SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2022

The Auditor-General is the auditor of Riverdale School (the School). The Auditor-General has
appointed me, Glenn Fan-Robertson, using the staff and resources of BDO Manawatu, to carry out
the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 20, that comprise the
Statement of Financial Position as at 31 December 2022, the Statement of Comprehensive Revenue
and Expense, Statement of Changes in Net Assets/Equity and Statement of Cash Flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:

 present fairly, in all material respects:

o its financial position as at 31 December 2022; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to entities
that quality as tier 2.

Our audit was completed on 31 May 2023. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and we
explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities
under those standards are further described in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis
for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.



The Board is responsible for such internal control as it determines is necessary to enable it to prepare
financial statements that are free from material misstatement, whether due to fraud or error.

In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting, unless
there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they
could reasonably be expected to influence the decisions of readers taken on the basis of these
financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements, whether
due to fraud or error, design and perform audit procedures responsive to those risks, and
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The
risk of not detecting a material misstatement resulting from fraud is higher than for one
resulting from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.

 We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing
an opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are required
to draw attention in our auditor’s report to the related disclosures in the financial statements
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on
the audit evidence obtained up to the date of our auditor’s report. However, future events or
conditions may cause the School to cease to continue as a going concern.



 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of material
errors arising from the system that, in our judgement, would likely influence readers’ overall
understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the
audit and significant audit findings, including any significant deficiencies in internal control that we
identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the Statement of
Responsibility, Members of the Board, Kiwisport Statement, Statement of Compliance with
Employment Policy, and Analysis of Variance, but does not include the financial statements, and our
auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with the
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially
misstated. If, based on our work, we conclude that there is a material misstatement of this other
information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New
Zealand Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Glenn Fan-Robertson
BDO Manawatu
On behalf of the Auditor-General
Palmerston North, New Zealand

Ben Anderson
Stamp


